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these bonds, man lacks freedom as much as the fish -which is
outside the bonds of water. Tlus the human individual is
bound by such clothing as befits the climate in which he livés.
Man is likewise bound by certain social bonds. The child
whe prematarely frees himself from the parental bond does not
gain fresdom, but rather loses freedom,; this is true hecause the
bond between this child and its parents is a natural relatinn-
ship which the child needs i it is to develop and give full scope
to its natural gifts. Most human beings fortunately are bound
to a person of the opposite sex by the very special bond of love.
This heing bound belongs to the nature of man and otily in this
restrictive bond can man truly he free; only in this being bound
can he live his life to the full. There are a few individuals who
are not capable of love. For them the marriage-hond means
the loss of freedom. Likewise, the marriage-band between two
persons. of opposite sexes which is not based en an essential
compatibility of the marriage partaers results in g loss of free-
dom.

Thus we conclude that freedaom means: the rejection of those
bands which are foreign to essential nature; bul that freedom
also implies: the acceptance of those bonds which belong to
essentinl nature.

Accordingly, we are now able fo state that child-discipline
has as its purpose the averting af all those bonds which are
foreign to tie essential nature of the child in general, and to
this child in particular: hut discipline must ‘also serve o
streagihen and fortify all the bonds which are inherent in the
child in general. and inherent in any particular child. And this
must take place in such a way that the child learns te ‘be happy
without those bonds which ave foreign ta his nature and happy
with thase bonds which are peculiar to his dature.

Now societal living is one of those honds which is character-

.istic of the nature of the child. And the child can feel Tappy
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only if his arganic adjustment to society has been made in a
harmomnious way. Therefore discipliné of the child also sig-
nifies that {n all of his societal refationships, the c¢hild learns to
live in a manner conformable to the nature of any given group
or community, and so to reveal his membership in that com-
munity.

Narurally, this discipline cannot be achieved unless the child
has experienced the “§pirit” of a particular group. That is to
say, that he learns to-adapt himself to- such an extent, that his
feeling, the totality of his bemg is sensitized, as it were, to dis-
cover the tendenz which prevails in-any particular locale. That
is necessary if the child is tq leatn to shun any particular kind
of fellowship which is wrong for him, or which in itself has 2
wrong purpose. Such a discipline must be practised with pa-
tience in quiet conversation with the child, But this exercise
in discipline also implies that the child himself must learn to
take a. position with respect to the group or community. Al-
though we do not wish to suggest that it is possible in the case
of every child, yet it is the ideal of good discipline that the child
learn not only to feel his way into the group or communify,
hut that he aiso learns to maintain his personal independence
and his critical judgment with respect to that gronp or
eommumity. . '

Moreover discipling simuftaneously has. as its goal that the
child may learn to restrain his inclinations, desires, passions,
and instincts. It stands to reason that in relation to this ob-
jective habit-forming and habituation play an important part
in the practite of living.

Hawever, the principal zoal of discipline is that the child
may learn to subject himself obediently to the ordinances of
God, and te do this in such & way that he daily experierices. the
law as lave, also as love of God towards the individual child.
Therefore distiplinary measures are justified only when the
child experiences in that discipline the love of the disciplinarian.
Every punishment given in a hot temper, every chastisement



88

&8 BASIC CONCEPTS IN CHRISTIAN PEDAGOGY

administered in a At of anger, every scolding resulting from
irritation on the part of father or mother, and every snubbing
out of self-preservation or nervousness, has the wrong effect,
and is, in fact, not Christian discipline.

From what has been said so far it could be concluded that-

altheugh. the disciplining of children should conform to general
rules, it is not necessary to make further distinctions. Nothing
could be farther from the truth. Aunyone who educates is. deal-
ing with a child whoe has particular characferistics, individual
quafities, individual- ways of reacting and individual talents.
In the general practice of education and.in the exercise of dis-
cipline in particular, the educator very definjtely must take into
account who and wehat the child is. The frst requirement of
good discipline is that the child, as he is, does not get a feeling
of discouragement through the discipline because he does not
experience love in discipline. :

But the intmediate implication of this fact is also that there
must be a very great differentiation and variation in the ex-
ercise of discipline. In calling attention to the following ex-
amples, we empbasize that they are to be regarded merely as
illustrations. A boy of six years, ropust and strong, and pos-
sessing a gennine sense of humor, who at a given moment coft-
sciously violates a command of his father, must undergo a form
of discipline which is quite different from that given another
six-year old boy, equally healthy, but who lacks a sense of
humor and is more rigid and schematized in his actions. Per-
haps this rigid schematism in the hoy is even to be attributed
to his parents. But in. any case there is hehind this schiematism
in the little child a kind of fear for life, for what life may bring.
Schematic people are after all always persons who take refuge
in schematization because they have a fear of not being equal
to life: they take flight into schematization out of ignorarice,
anxicty, or fear. Now schematization alhways has a megative
cause._ It is possible for a six-year old to reveal already a ten-
dency o do everything in such a rigidly schematized manner
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that you can notice his embarrassment when he is foreed out of
it. Such a child obviously is completely different from the boy
whe immediately reacts to a humorous situation and enjoys
it. Let us say the boy with a sense of humor has an inclination
to grab a cookie; he follows his inclination, takes the cookie and
quickly eats it, but he is caught in the act. Then one might very
well remark: that boy has takem a cookie and conseguently a
punishment must follow which suits-a boy who steals a. cookie.
Tlie same thing could be said for the second hoy, the schematic
one, the boy who is much more rigid. But it would be foolish-
ness to think that ponishment is something which can be
administered according to the book: “The punishment fits the
erime.” It wmust also fit the criminal. Ewven a physician varies
his prescriptions to fit the. individual make-up of the patient.
And when pareats resort to punishment, they should-take into
consideration the type of child they are dealing with.

However, it is characteristic of such situations that the par-
ents of the boy who has remained the humorous type are as
a rule themselves responsible for the fact that their boy has a
sense of humor; whereas m the case of the other child the par-
ents themselves share responsibility for the fact that their six-
year old boy takes fight into schemafization. Needless to say,
these situations. make the problem difficult in practice, for in all
lileelihood the Jatter parents will also be inclined to proceed too
schiematically in exercising discipline because of the cookie;
whereas the former -parents may have an inclination to be lax
in their discipline because they cannot help laughing at the
“funny face” their boy pulls in his wrong-doing. Itis necessary
for the parents of both children to realize the: baclkground of
the trespass of their child. Let us assume (by no means unlike-
ly) that in the case of the humorous type of child the back-
ground is as follows: As attemipt to see how far the boy can
go in playing a trick on his parents. The only correct discipline
in that event is for the parents to disrupt at omce and without.
much ado the general feeling of good humor existing between




68

70 BASIC CONCEPTS IN CHRISTIAN PEDAGOGY

them and the child; and that they then say: “Na, that is not
nice, thar is not funny at all; now you really are making a
nuisance of yourself; that is naughty, and if it happens again,
we shall have to punish you” This child must learn to feel
what s the difference between a joke and semething which is
really wrong. But in the case of the second boy, the situation
very probably is different. We will assume that the. following
condition is present: This schematic child aho has in his back-
ground certain fears of life and certain inhibitions toward
father and mother, has the tendency to create his own little
warld in which he experiences a degree of pleasure in a mannaer
agrecable to himself, TPerhaps feelings of vengeance also play
something of a role. Now if this child is severely punighed—
and schematic parents are apt to punish severely—then the
child's feeling of being isolated will he aggravated, and his feel-
ing of vengeance will be intensifierl.  And further, if the child
is given a long lecture on the sin of stealing. he will again feel
the punishment to he within the same schematization i which
he has heen trained all the while. Therefore, when mather no-
tices that her child has helped himself to a conkie, it is quite
possible that she would do best to put her arm, around her son
and say: "My boy, did you really want a coolkie tlat badly?
You may ask mother for ome, but dor't just help yourself;
mother doesn't fike that, and you shouddn’t do it either., You
know that. don't vou? Tanight nother will give you gnother
cookie.” We have called attention to these two examples to
demonstrate how the same offense may require different forms.
of discipline. even in the case ol comparatively voung children.

The purpose of discipline is always to preserve, to teach the

<hild to go in the right path. Therefore, the exercise of dis-
ciplime surely does not ahways imply chastising, punishing. To
exercise discipline signifies: to take that measure which is
needed to bring the child to seif-discipline, Consequently, the
idea of some Christian parents whe think they sin if they da
not punish 2 certain violation of their child is wholly errorieous,
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Sometimes to forgive is a much better means of discipline than
to spank., That likewise dépends upon the nature of the child
and the nature of the wrong, In this comnection it should be
emphatically emphasized that in all disciplining and partic-
ularty in all punishing one must consider what the chﬁd has
really done. We should not forget that we exercise discipline
upon -the child and not upon the deed of the child.

By discipline we must always attempt to reach the inner
self of the child. Discipline miust not be measured in termis of
the more or ‘les's accidental. external situation. Therefore dis-
cipline must always be exercised with much understanding of
the inner atbitude of the child tédward his parents and toward
the command, and thus toward him who gives the command.
It is a serious mistake on the part of many parents-that they
do not have an eye for these matters. Perhaps it is necessary
for us to admit that unfortunately the sin of many educators is
their use of discipline solely as a ruler or measuring line which,
moreover, is applied only to external situations. Ta this manner,
however, discipline works fnversely and accordingly the child
develops a dislike for the commandment. For thén he gets the
feeling that the law Is not [ove, but hate; that the law is nat
life, but the severance of life, that it is death to all that lives

If discipline must be exercised iu different ways for different
children, then it also follows that in the form and content of
disciplinary measures we should take into consideration the
ape of the children. The educator should possess, as it were,
the gift of growing up with the child in the educational ac-
rivities. The exercise of discipline here also comes into imme-
diate contact with moral education, zlthough not exclusively
with it; in every branch of pedagogical activity it is always
necessary to demand maximum achievement of the child when
it is a question of the child subordinating his life to a form .of
self-disciptine, When it is possible to persnade. the chjld to do
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something good or to avaid something bad from considerations
arising ot of the content nf his own life, the discipline will
possess far greater value, viewed pedagngically, than when the
child has been obedient in response to same advice, tn sonie
rebuke previnusly given by the parents. There are very many
extremely obedient children who are obedient until they are
tweaty vears old, but who are of no significance for the rest
of their lives. Whether it is due tn innate disposition, nr
whether it is due to their education, they have not been bronght
to the point of confronting life as independent individuals. The
excrcise of discipling will always have (o he divected toward
enabling the child to make his own decisions. Not until this
choasing of a position is clearly sinful, or is clearly haroiful to
the child, will it be necessary to resort lo discipline.

1t will be readily understood that in exercising discipline
we must constantly keep in mind that the child is also a re-
ligious being. Discipline makes it final, if you will its highest,

. ‘appeal to the religious nature of the child. This does not mean

that the appeal cousists exclusively in holding up to the child
the command of God. Discipline makes an appeal to the entire
personality in the totality of its attributes, characteristics, and
qualities; and these are present only hecause the child is a re-
ligious being.

The various attributes of the individual such as trust, sih-
missiveness, faith, devotion, control of natural inclinations,
kum{‘ledge of Gad's will, awareness of life's potentialities, and
experiential acquaintance with life — all of these must be
viewed as an organic unity, proceeding from Lhe ego and bas-
pcally directed toward the service of God, but all of these qual-
ities must also be incorporated into the life of discipline. The
root of alt discipline is to teach the child to understand “that
you are not your own.” That is one side of the matter. But
there also is immediately and even stmultanecusty another side;
not until eur life is disciplined in submission to God and his
service will our life be happy and peaceful; not until then can
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we five ourselves to the full and do the things we really like;
not until then will our life become one with the life of the
people about us; in fact, one with the Jife of all creation. The
purpose of discipline is therefore ever and anew to teach the
child to experience the love of God which comes to us in the
laww and ordinances; so that we, li{'in'g in discipline, ﬁmy see
the: Light and may Dbe able to live happily and contentedly.
Viewed thus the expression “to kiss the rod” is intelligible.
This is not the cringing attitude of the individual who caresses

- the punishing hand of the master and thus tries to compel

friendjiness, but it is the grateful attitude of the person who
feels again the love of the Father and who has.been brought
baclk into that framework of life in which he only can And
happiness,




